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Devereux Center for Effective Schools

◼ Apply behavioral principles to systems within preventative framework
 School-wide Positive Behavioral Interventions and Supports in urban schools
 Alternative Education settings Positive Behavioral Interventions and Supports 

◼ Professional Development Trainings, Workshops & Technical Assistance

◼ Product development
 Strengthening Emotional Support Service (SESS)

⚫ Building Essential Skills for Teachers of Students with Emotional Behavioral Disorders (BEST-
EBD) 

 Stop-Gap Model of Residential Service Delivery
 Devereux Classroom Observation Tool (DCOT)
 Toolbox of Parenting Skills (TOPS)
 Lunchroom Behavior Game (LBG)

◼ Consultation internal & external to Devereux
 Student-focused, Class-wide, & Systems-Level

Building the capacity of  schools and other child-serving institutions to better serve children and 

adolescents with, and at risk for developing, emotional and behavioral disorders (EBD). 



Objectives

◼ Identify key components of two evidence-based 
interventions that were implemented in a pilot program

◼ Describe a process for training school counselors 
including follow-up consultation and support through 
implementation

◼ List several barriers to

implementation, as well as 

brainstorm ways to overcome 

these challenges in an urban

setting.



How does School-Based Mental 

Health fit in schools?

MTSS



Tier 3/Tertiary Interventions 1-5%
•Individual students

•Assessment-based

•High intensity

1-5% Tier 3/Tertiary Interventions
•Individual students

•Assessment-based

•Intense, durable procedures

Tier 2/Secondary Interventions        5-15%
•Some students (at-risk)

•High efficiency

•Rapid response

•Small group interventions

•Some individualizing

5-15% Tier 2/Secondary Interventions
•Some students (at-risk)

•High efficiency

•Rapid response

•Small group interventions

•Some individualizing

Tier 1/Universal Interventions   80-90%
•All students

•Preventive, proactive

80-90% Tier 1/Universal Interventions
•All settings, all students

•Preventive, proactive

Multi-Tiered Systems of Support 

(MTSS) for Student Success

Academic Systems Behavioral Systems

Illinois PBIS Network, Revised May 
15, 2008. Adapted from “What is 
school-wide PBS?” OSEP 
Technical Assistance Center on 
Positive Behavioral Interventions 
and Supports.  Accessed at 
http://pbis.org/schoolwide.htm



Mental Health Supports in Schools



Mental Health Support In Schools

◼ Less than one third of children in need of mental 
health services actually receive those services                             
(Leaf et al. 1996)

 17% compliance with referral for clinic-based services

 98% compliance with referral for school-based services              
(Caron & Weiss, 1994, Slade, 2002)

◼ Expanded SBMH services have been found to:

 Reduce special education referrals

 Improve school climate

 Reduce disciplinary referrals and suspensions

 Reduce grade retention

Bruns et al.., 2004; Shonkoff & Phillips, 2000; Substance Abuse 

and Mental Health Services Aministration, 2005



Counseling Groups vs. Therapy

◼ School counselors provide counseling sessions in individual or 
small-group settings that: 

 Help students overcome issues impeding achievement or success  

 Help students identify problems, causes, alternatives and possible 
consequences so they can make decisions and take appropriate 
action 

 Are planned and goal-focused and are short-termed in nature 

◼ School counselors do not provide therapy or long-term 
counseling in schools to address psychological disorders. 

 School counselors refer students to outside supports if long-term 
counseling or therapy is needed.  

ASCA 2012



History of PBIS in Philadelphia



❖ 215 schools 

❖ Total student enrollment: 

126,994

❖ Number of employees:  

19,900 (9,000 teachers)

❖ Percent of students who 

achieved proficiency on state 

testing:

❖ English/Language Arts:  27%

❖ Math:  13%

❖ Demographics

❖ Black/African American: 53%

❖ Hispanic/Latino: 20%

❖ White: 14%

❖ Asian: 7%

❖ Multi-Racial: 6%

❖ Students with disabilities:  
15.2%

❖ Students learning English:  
12.1%

❖ Languages Spoken: 157

❖ 100% free and reduced 
lunch





Challenges in Implementation and 

Sustainability

◼ Administrative Support

 District level 

 School level

◼ Administrative Turnover

 District level

 School level

◼ School Staff Turnover

◼ Data System

◼ Lack of Resources

 Staff

 Materials

 Budget

◼ Lack of Follow-Up

 No ongoing support 

after funding ends

 No accountability for 

schools after grant ends



Challenges in Tier 2 Implementation

◼ Resources to implement tier 2 are problematic

 Difficult to implement with 10-15% of students

◼ Blanket use of interventions

◼ Tier 1 fidelity concerns

◼ Tier 2 larger systems structure needed to support 

individual interventions

◼ Student selection criteria not well defined in 

literature

◼ Treatment Integrity

Stormont & Reinke, 2013



What SHOULD Happen…

Universal Supports – PBIS programs, 
SEL curriculums, Second Step, etc. 

Individual – FBAs, Behavior Plans, 

etc.
Group-based Tier 2 interventions 

– CICO, Incredible Years, Coping 

Power, etc.



The “Forgotten Tier”: What Really Happens

Tier 1 Implementation as 
planned (more or less)

Maybe 3-5 students in CICO, 

and a handful of lunch bunch 

groups

Increased amount of time spent 

individualizing behavior plans, 

creating point sheets/behavior 

trackers, in addition to meetings 

about specific individual students



Implementation at Tier 2

Schools implementing 

CICO with fidelity: 8

Schools attempting to 

implement CICO: 16

Schools 
trained in 

CICO: 52



Evidence-Based Interventions



What makes an intervention

“Evidence-Based”?

Uses a 

comparison 

group

Statistically 

significant effect

Shown to work 

across different 

groups

Shown to work 

for intended 

area of need

Research studies 

completed



Tier 2: Beyond CICO

◼ CICO is effective in:

 Decreasing office discipline referrals and observed 

problem behavior

 Increasing academic engagement

◼ When implemented with fidelity, CICO is effective 

for up to 67% of referred students

 …so what about the other 33%?

Campbell & Anderson, 2011; Hawken & Horner, 2003; Hawken, 2006; Hawken, O’Neill, 

& Macleod, 2011; March & Horner, 2002; Simonsen, Myers, & Briere, 2011; Todd, 

Campbell, Meyer, & Horner, 2008



Tier 2 in SDP: Pilot Initiative

◼ Providing evidence-based group interventions in 

SDP schools at Tier 2 level

 Determine most effective and efficient process for 

providing this type of intervention in SDP within a PBIS 

framework

◼ Two programs (3 schools each):

 Incredible Years – SEL curriculum for ages 4-8

 Coping Power Early Adolescent Version – SEL curriculum 

grades 3+



Reason for Choosing Curriculum

Similar content focus across varying grade levels

Evidence-based for school settings

Problem-solving skills is an area of concern across all 
Philly schools

…. The district bought the curriculum the prior year. 



Incredible Years



Coping Power

• Teaches skills related to schoolwork, getting along with others, and handling 
difficult feelings

Overview

• Reduced substance use at end of intervention and 1 year follow-up

• Reduced delinquent behavior at home and at school at end of intervention, 
and at 1 year follow-up

• Improved social competence

Results

• Reduces aggressive behavior

• Improves behavioral functioning at school

• Improves social competence and social information processing

• Improves ability to solve problems

Benefits



Evidence for Coping Power and 

Incredible Years – One Year Follow-Up

◼ Improvements in 

observed peer 

interactions

◼ Fewer child behavior 

problems

◼ Better problem-solving 

skills

◼ Reductions in 

delinquent behavior

◼ Reductions in 

alcohol/marijuana use

◼ Improvements in 

teacher-rated function 

in school

Incredible Years Coping Power



Curriculum Adjustments

◼ Reduced to 10 sessions 
including celebration

◼ Provided 
recommendations for 
specific videos and 
activities

◼ Kept focus to the 
problem-solving 
“Dinosaur Units”

◼ Budget “Wally” and 
“Molly”

◼ Reduced to 10 sessions 
plus a celebration

◼ Provided specific 
recommendations for 
activities

◼ Created activity and 
teacher generalization 
materials without the 
Coping Power “kit”

◼ Adjusted examples and 
worksheet content to 
provide urban context

Incredible Years Coping Power



Some Materials



Training Counselors



Counselor Training Process

Day 1: Full 
Day

Day 2: Full 
Day

Day 3: Half 
Day

Day 4: Half 
Day

Day 5: Review 
and Feedback

1) Training in 

the process 

and logistics 

of running a 

group

2) Overview 

of selected 

curriculum

1) Overview 

of 

sessions 

1-3

2) Selecting 

students 

for group

1) Review of 

sessions 

4-6 in 

practice

2) Overview 

of final 

sessions 

6-10 

3) Review 

end of 

group 

activities

1) Feedback 

around 

general 

process of 

running 

group

2) Successes 

and 

challenges

3) Thoughts 

and 

feedback 

for future 

groups

1) Review 

of 

sessions 

1-3 

process in 

practice

2) Overview 

of 

sessions 

4-6



Counselor Support

Counselor 
Implementation 

Devereux 
Training and 

Support

Director of 
Tier 2 

Supports 
Oversight

Prevention and 
Intervention 

Liaison 
Support

• Initial 

Training

• Ongoing 

training

• Follow-up 

supports

• Student 

Selection

• Ongoing 

support

• Fidelity 

checks



Training: Planning for Group Interventions



Recruitment



Good Candidates for Groups

 Act out frequently

 Engaging in problem 

behavior throughout 

the school day

 Coping Power –

students with proactive

aggression vs. reactive

aggression

 In crisis (e.g., extreme 

aggression, property 

destruction)

 Students with ES IEPs*

 Receiving Tier 3 

services in school

• NOT E.g., STS, STEP

Students who ARE Students who are NOT



Student Selection: Sample Scenarios

Jamir is a seventh grader 
who has been struggling at 
school this year. Jamir 
regularly argues with peers 
during class and has a 
difficult time following 
instructions from his teachers. 
Nearly all of Jamir’s 
teachers report having 
concerns about his behavior 
in their respective classrooms. 
So far this year, Jamir been 
in three physical fights and 
has earned a total 12 
referrals.



Student Selection: Appropriate?

◼ struggles across the 
school day 

◼ shows peer relationship 
problems

◼ Curriculum (Coping 
Power) addresses 
aggression and 
problem-solving

◼ Average tier 2 referral 
criteria is 10-15 
referrals



Student Selection: Sample Scenarios

Krystal is a first grader who has 
been struggling at school this year. 
She has 9 referrals since the 
beginning of the year. Krystal 
earned 8 out of 9 referrals between 
9 and 10 am, which is typically 
when math instruction takes place. 
Her teacher reports that Krystal will 
generally follow directions the first 
time given; however, when given 
certain tasks, Krystal will begin 
cursing and throwing materials. 
Approximately 30% of the students 
in this classroom have more than 3 
referrals this school year. Overall, 
Krystal engages in positive 
interactions with her peers.



Student Selection: Sample Scenarios

◼ Struggles in one subject 
only

◼ All referrals are related 
to when specific tasks 
are given

◼ Generally gets along 
with her peers

◼ Would benefit from 
academic intervention

◼ Teacher has high number 
of referrals in classroom 
– suggests teacher 
intervention needed



Logistics

◼ Group Size

 Incredible Years – no more than 6 students

 Coping Power – recommended 5-8 students

◼ Things to Consider:

 Logistics (grade bands, time of day, day of week/cycle), 

 Behavior management 

 Consent/assent

 Attendance

◼ Co-facilitation

 Recommended 2 facilitators per group



Data



Data Collection Plan

Outcomes

DESSA

DBR

Fidelity 
Data

Point 
Sheets



Pre and Post Intervention 

Data Collection

◼ DESSA

 Devereux Student 

Strengths Assessment

 72 items

 Teacher rating

 Measures social-

emotional 

competence, 

resilience, and 

academic success 



CICO Form/CICO SWIS



Daily Behavior Ratings



Fidelity Self-Monitoring



Outcomes and Lessons Learned



Feedback from Counselors: 

Key Takeaways

◼ School administrators must be committed to 
implementation and help make it a priority

◼ Co-facilitation is necessary for behavior 
management/puppet management

◼ Scenarios from the curriculum were not as 
meaningful as “real-life” examples

◼ Teachers could benefit from generalization activities



Celebrations

◼ Recruitment went well! 

◼ Counselors AND students really enjoyed the groups

◼ Students recalled key concepts, even after longer 
breaks

◼ Feedback about the curricula and training was 
positive

 Most counselors reported that they would do it again



Challenges

◼ Timing of the group – getting everyone started; not 

everyone finished the group

◼ Data collection*

◼ Cancelling/rescheduling sessions due to competing 

priorities

◼ State testing 

◼ Making the video in Coping Power 



Outcomes: By the Numbers

Schools Participating

Completed Groups* (of 9 attempted groups)

Completed Pre- and Post- DESSAs

Completed DBRs* (only Incredible Years) 

Completed CICO Forms (only Coping Power)

Number of Students Participating

6

6

25

~75

0

~54



Pre and Post DESSA: Coping Power
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Pre and Post DESSA: Incredible Years
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Lessons Learned

◼ Start earlier in the year!

◼ Do more work with administrators up front

 Roles/Expectations for counselors

 Roles/Expectations for teachers

◼ Consider fidelity at Tier 1

◼ Be proactive about data and overall systems

 Ensure Tier 2 meeting structure is in place

 Option to use Google forms

 Select someone at school level to overview collection

 Show school how data can inform practice



Questions?

Comments?

Thank You!

Laura Rutherford: 

laura.rutherford@devereux.org

Jen Francisco: 

jennifer.francisco@devereux.org

mailto:laura.rutherford@devereux.org
mailto:jfranci3@devereux.org

