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What is Success?
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How do we
get around
the Barriers?




Disciplinary Alternative Education
Placements




The Disciplinary Progression

ISS

In School Suspension

Student is removed
from the classroom but
kept on campus in a
contained
environment

OSS DAEP

Out of School Disciplinary Alternative
Suspension Education Program
Student is removed Student is removed from
from the school the regular campus and
campus for a certain assigned to a separate
number of days campus for a certain

number of days



Of all students in DAEP are students of color

Kennedy, Acosta, & Soutullo, 2019



Student returns
from DAEP to Home
Campus

Student is
removed from the
classroom

Recidivism
Cycle

Student is removed from
the Home Campus to DAEP



How do we
interrupt the
cycle?
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Planning for reintegration to
the Home Campus must begin
the moment the student steps
foot on the DAEP

Campus




A Transition process is “a coordinated set of
activities for the youth, designed within an
outcome-oriented process, which promotes
successful movement from the community to a
correctional program setting, and from a correctional
program setting to post-incarceration activities.”

National Evaluation and Technical Assistance Center for the
Education of Children or Youth Who are Neglected,
Delinquent, or At Risk, Transition Toolkit 2.0

Brock, O’Cummings, & Milligan, 2008, p.3



Changing School Environments and
Processes to Better Serve Students




System of Care

e Coordinated, comprehensive approach within a community to care for
youth and children

Considers community’s specific characteristics and assets

Considers community’s gaps and needs

Considers community’s capacity for change

Family driven

Youth guided

Culturally and linguistically sensitive and responsive

Foster-Fishman & Droege, 2010



Boundaries Desired
Defined Outcome

-Target Problem

-Who is involved
Key Stake- Locations
holders of Power

System
Analysis




Boundaries

-Problem: Lack of Continuity
in educational services -Parts
of the System:
Communication practices,
roles of professionals, laws,
regulations, access to social
emotional services, quality
academic services

Stakeholders

Students, families,
administrators, teachers,
social workers, juvenile
justice personnel, child
welfare workers, social
service providers, state
legislatures, employers

Desired Outcome

Increase academic
success of students
and decrease strain
on the education
institution

Locations of Power

School
administrators,
policy makers,
disciplinary hearing
officers, teachers

System
Analysis




Map Decision
Making Patterns

|dentify Intervention
Points of Entry

Systemic Change



Admin in charge of
discipline at each campus
and central office

Build rapport with
Admin and provide
Transition Process for
Implementation

Systemic Change



Transition Model

Teaming

Follow Back Intake Screening

Connect with Planning

Key Personnel

Transitioning to
Success

Continuum of

Implementation
Care

Facilitate




Teaming



Intake Screening

Strengths and Additional screening
Difficulties tools used
Questionnaire used depending on
universally results of SDQ
DAEP to Home
I At DAEP I Campus
Upon At DAEP
DAEP SDQ results Assessment and
Arrival analyzed by mental Treatment process
health provider to begins and is
identify needs for transferred back to

further assessment home campus
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Planning




Implementation
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Refer and Facilitate




Continuum of Care

Work
accomplished
at DAEP

©O®

-/ Services
accessed in
the
community

Implement
at Home
Campus



Connect with Key Personnel




Follow Back to Home Campus

SUCCESS
s tn the

Follow Up:



Changing Student Behaviors to
Increase School Success




Transitions are “the ‘joints’ that connect
daily experiences” and involve any
movement of a child from one physical
environment to another

Purvis, et al., 2013, p. 364



Affective [+ Metacognitivea Behavioral

Self-Regulation

Boekaerts, Pintrich, & Zeidner, 2005



Sensory Calming
Supports Techniques

SELF-
REGULATION

/,/ Thinking \

Strategies




Individualized Needs

|dentified in Screening and Intake process
Every child is unique

Consider creative options that work

Align around common goals



Success Plan for Transition




Texas HB 2184

e Legislation passed in spring 2019 requiring Individualized Transition
Plans

e Requires Transition Plans for all Alternative Education Programs: DAEP,
JJAEP, residential programs contracted with Juvenile Justice

e Must provide assessment of academic growth and results of any
assessment instruments given at Alternative Placement

e Must include input from: school counselors, peace officers, resource
officers, licensed clinical social workers, campus behavior
coordinators, classroom teachers, and any other pertinent school

personnel
https://capitol.texas.gov/tlodocs/86R/billtext/htmI/HB02184F.htm



https://capitol.texas.gov/tlodocs/86R/billtext/html/HB02184F.htm

Transition Plan

e Document that succinctly and
clearly articulates practices
that will help the student
succeed at their home
campus

e Built collaboratively with
student and teachers

e Shared with appropriate
personnel

Give the student voice
Facilitates conversations and
healthy communication
Specific attention to social
emotional needs and not only
academic



Transition Plan

Message From Student: “I wish my home campus knew....”

Trusted adult(s) on home campus identified by student and the characteristics that s/he finds
trustworthy:




Transition Plan

DAEP Contact Person Name:
Phone:
Email:

Place an X in the box next to all behaviors that have been problematic for the student:

Aggression towards peers Tests limits

Aggression towards adults Impulsive speech or behavior
Major rule violations Seeks attention in negative ways
Verbally/physically harasses others Withdrawn or unresponsive
Becomes easily distracted Other:




Transition Plan

Plan for Success:

Behaviors of
Concern:

Distress Signals
given off by
Student when
getting
dysregulated

Known
Precursors of
Disruptive
Behaviors:

Successful Strategies
for Student Self-
Regulation:

Successful Teacher
Strategies:




Transition Plan

Additional Recommendations for supporting student success (can include Academic supports,
suggestions for continued social skills training, etc):




Transition Plan

Social Assets and Needs and identified that impact school success:

Stable housing

Unstable housing

Food security

Food insecurity

Stable/supportive family relationships

Unstable/unsupportive family relationships

Has reliable transportation

Transportation needs

Has access to health care

Unmet health care needs

Healthy and well-kept physical appearance

Personal hygiene needs

Involvement with Child Protective Services

Significant Loss (housing, relationship, death of

Financial stability

Financial instability

Receiving support services
Please name Services/Providers:

Student reports being bullied

Positive Peer Relationships

Struggles with Peer Relationships

Substance use or misuse

Positive Community involvement

Probation officer (Name: )

Court Involvement




Transition Plan

Attendance while at Alternative Placement:

Always Present

Regular Attendance

Frequent Absences (number of days: )

Frequent Tardies or missing class periods




Case Study



Questions?

Carrie Arroyo, LCSW
carrie_arroyo@baylor.edu

Baylor University, Diana R. Garland
School of Social Work

Waco Independent School District,
BEAR Project

Hogg Foundation for Mental Health




References

Ausikaitis, A. E., Wynne, M. E., Persaud, S., Pitt, R., Hosek, A., Reker, K, ... Flores, S. (2015). Staying in School: The Efficacy of the
McKinney—-Vento Act for Homeless Youth. Youth & Society, 47(5), 707-726. https://doi.org/10.1177/0044118X14564138

Boekaerts, M., Pintrich, P. R., Zeidner, M. (Eds.). (2005). Handbook of self-regulation. San Diego: Academic Press.

Booker, K., & Mitchell, A. (2011). Patterns in Recidivism and Discretionary Placement in Disciplinary Alternative Education: The
Impact of Gender, Ethnicity, Age, and Special Education Status. Education and Treatment of Children, 34(2), 193-208.

Brock, L., O’'Cummings, M., and Milligan, D. (2008). Transition Toolkit 2.0: Meeting the Educational Needs of Youth Exposed to
the Juvenile Justice System. Washington, DC: National Evaluation and Technical Assistance Center for the Education of
Children and Youth Who Are Neglected, Delinquent, or At Risk (NDTAC). Online at http://www.neglecteddelinquent.
org/nd/resources/toolkits/transition_200808.asp

Cutler, D. M., & Lleras-Muney, A. (2010). Understanding differences in health behaviors by education. Journal of Health
Economics, 29(1), 1-28. https://doi.org/10.1016/j.jhealeco.2009.10.003

Erickson, J.,, EI-Gabalawy, R., Palitsky, D., Patten, S., Mackenzie, C. S., Stein, M. B., & Sareen, J. (n.d.). Educational Attainment as
a Protective Factor for Psychiatric Disorders: Findings from a Nationally Representative Longitudinal Study. Depression and

Anxiety, 33(11), 1013-1022. https://doi.org/10.1002/da.22515


https://doi.org/10.1177/0044118X14564138
https://doi.org/10.1016/j.jhealeco.2009.10.003
https://doi.org/10.1002/da.22515

References

Foster-Fishman, P. G., & Droege, E. (2010). Locating the system in a system of care. Evaluation and Program Planning, 33(1),
11-13. https://doi.org/10.1016/j.evalprogplan.2009.04.001

Hayward, M. D., Hummer, R. A., & Sasson, |. (2015). Trends and group differences in the association between educational
attainment and U.S. adult mortality: Implications for understanding education’s causal influence. Social Science & Medicine,

127, 8—18. https://doi.org/10.1016/j.socscimed.2014.11.024

Hjalmarsson, R. (2008). Criminal justice involvement and high school completion. Journal of Urban Economics, 63(2),
613-630. https://doi.org/10.1016/j.jue.2007.04.003

Kennedy, B. L., Acosta, M. M., & Soutullo, O. (2019). Counternarratives of students’ experiences returning to comprehensive
schools from an involuntary disciplinary alternative school. Race Ethnicity and Education, 22(1), 130-149.
https://doi.org/10.1080/13613324.20171376634

Xia, M., Fosco, G. M., & Feinberg, M. E. (2016). Examining Reciprocal Influences Among Family Climate, School Attachment,
and Academic Self-Regulation: Implications for School Success. Journal of Family Psychology, 30(4), 442-452.

Purvis, K. B., Cross, D. R., Dansereau, D. F., & Parris, S. R. (2013). Trust-Based Relational Intervention (TBRI): A Systemic
Approach to Complex Developmental Trauma. Child & Youth Services, 34(4), 360-386. DOI: 10.1080/0145935X.2013.859906


https://doi.org/10.1016/j.evalprogplan.2009.04.001
https://doi.org/10.1016/j.socscimed.2014.11.024
https://doi.org/10.1016/j.jue.2007.04.003
https://doi.org/10.1080/13613324.2017.1376634
https://doi.org/10.1080/13613324.2017.1376634
https://doi.org/10.1080/0145935X.2013.859906

