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Ohjectives
e Parficipants understand CBHM Essential Components: Instruction,
Assessment, Data-based Decision Making

e Parficipants Identify concrete steps to implementing Tier 1 Essential
Components in their districts/schools, as well as barriers to implementation.

e Participants will be exposed to universal screening & progress monitoring.



Connecting the dots is

essential for all human
activities — from basic survival to
scientific discovery.

Jerzy Vetulani, Ph.D.
2013 Nobel Peace Prize
for Medicine




A lot of people in our industry haven't had very
diverse experiences. So they don't have enough
dots to connect, and they end up with very linear
solutions without a broad perspective on the
problem. The broader one’s understanding of the
human experience, the better design we will
have.

~ Steve Jobs
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are your dots and how do you connect them?




Essentials for Instructional Equity

CREATE SAFE, HEALTHY DESIGN LEARNING FACILITATE COGNITIVELY- ASSESS FOR
& SUSTAINING LEARNING EXPERIENCES FOR DEMANDING TASKS & LEARNING
ENVIRONMENTS ACCESS & AGENCY INSTRUCTION

http://www.bostonpublicschools.org/essentials



http://www.bostonpublicschools.org/essentials

Implementation Science

YOU GANT FIX
IT OVERNIGHT

BUT YOU CAN DO
SOMETHING

Without an implementation plan,
what do you think is happening?

You are right, not much.
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Model for Managing Complex Change

I

Adapted from Knoster, T, (1901) Presentation in TASH Conference. Washington, D.C. Adapted by Knoster from Enterprise Group, Lid.



No voyage is long
with good company.
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WHAT

School Wide
Positive Behavioral
Interventions and
Supports (SWPBIS)

WHY

Students need to know
behavioral expectations
throughout the school
building in order to be
successful in the school
environment

HOW

Organize the school
environment to prevent
problem behaviors and
reinforce positive behaviors

Social Emotional
Learning (SEL)
Curricula

Students need social and
emotional skills to
successfully navigate
interactions with peers and
adults

Instruction in fundamental
social skills, such as
empathy, relationship
building, and conflict
management

Universal Screening

Schools need universal
data from all students to
understand the strengths of
instructional programming,
as well as areas of need.

Collect objective
information that can be
used to guide instruction at
multiple levels (e.g. school,
grade, class, and individual
student)

Problem Solving
Teams & Data
Based Decision
Making

School teams need to
understand how to use
universal assessment data
to make systemic decisions
about instruction

School teams are
effectively organized to
promote efficient data-
based decision making.




n e EXPECTATIONS DEFINED
jo—
n e EXPECTATIONS TAUGHT

B e REINFORCEMENT SYSTEM

n e CONSEQUENCE SYSTEM
TR
B e DATA SYSTEM

PBIS

Positive Behavioral Interventions
+ SUpports

"Soclal Emotional

Learning’




First things first.
Pullding -900d ~sailors.



Coaching

>

The purpose of coaching is to provide...

®)

Support Technical Assistance | Ongoing Feedback

for school based change.



Internal § External Coaches

INTERNAL EXTERNAL
e School psychologist in your school e District-level school psychologist - Dr. Mary
e Works with principal, school team and Cohen
staff e Works with internal coach, principal and
e Provides content knowledge to team & school team
school (at team meetings and in e Connects the tfeam to any needed
professional development) resources
e Provides technical assistance to team & e Guides the team & school to
school implementation fidelity

e Provides content knowledge and technical
assistance
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The solution to all the work that needs to
be done in schools isn’t to create dozens
of teams ~itis to have a handful of really

effective, high-functioning teams.

~Elena Aguilar
The Art of Coaching Teams



Concrete Steps = Action Plan

CBHM Action Plan Template [ -@ il
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https://docs.google.com/document/d/1Lec1X103Wm70f3iEhBXKikfSfYyADQ9z38vAk9nSGug/edit?usp=sharing

Resources to Support Teaming

a Comprehensive Behavioral Health Model

-y

Home  Instruction  Assess \t

FOLIMNCES

Welcome to the CBHM Resources Site!

This webpage is designed to help Tier 1 Teams access CBHM materials to support the design, implementation & evaluation
of the CBHM Framework!

Here are some links to important resources:

= CBHM Resources Google Drive

= CBHM Important Dates


https://sites.google.com/bostonpublicschools.org/cbhmresources/home




Tier 1 Essential Components Table

* School Wide

* Social Emotional

Positive Behavioral
Interventions and
Supports (SWPBIS)

~SRvironment

Students need to know
behavioral expectations
throughout the school
building in order to be
successful in the school

Organize the school
environment to prevent
problem behaviors and
reinforce positive behaviors

Learning (SEL)
Curricula

Students need social and
emotional skills to
successfully navigate
interactions with peers and
adults

Insﬂucﬁonm

social skills, such as

empathy, relationship
building, and conflict

management

Is need universal
data from all students to
understand the strengths of
instructional programming,
as well as areas of need.

information that can be
used to guide instruction at
multiple levels (e.g. school,
grade, class, and individual
student)

DATA BASED
DECISION

* Problem Solving

Teams & Data
Based Decision
Making

School teams need to
understand how to use
universal assessment data
to make systemic decisions
about instruction

School teams are
effectively organized to
promote efficient data-
based decision making.




Social Emotional Learning

SCHOOLS Boston Public Schools Social

CLASSROOMs

Emotional Learning Standards

SELF- o Self Awareness
AWARENESS
o Self Management

o Responsible Decision
AWARENESS Making

o Social Relations

RELATIONSHIP
SKILLS




The good news is...

How are the relationships
between students and

adults in our school?
(Relationship Skills)

SCHOOLS
c\_ASSROOMS

/

SELF-
AWARENESS

Selecting, implementing &
evaluating any SEL program

saus requires all of us to use our

own SEL Competencies!

SOCIAL
AWARENESS




1%

93% of teachers believe teaching
SEL is very or fairly important

academic
gains

By

Source: The Missing Piece

“ Despite their importance to
education, employment, and
family life, the major educational
and school reforms of the K-12

system over the last few decades
have not focused sufficiently on
the socio-emotional factors that
are crucial to learning.

return on
investment

http://www.casel.org/impact/



Address and Build healthy

discuss the needs bet'elaﬁ"":"i::

Problem-Solving Steps “::,:?:::i:;l i eatag B req k
- Free From
Restorative Deoression
- |
Practices P
:esl:l‘ved::i:ﬂit Red":?’ pIENSRL Nadja N. Reilly, Ph.D.
old individual and improve el
and groups harmful behavior
accountable

Repair harm and
restore positive
relationships

@ Children’s Hospital Boston

7

Teach your students

o ®
l rC e S the Circles rules of
social boundaries.




SEL “Science Fair”

PROGRAM POPULATION

Circles Students with Developmental Disabilities

Break Free From Depression | High School

Open Circle K2-5

DBT (Steps A) High School (or MS with Advisory)
Second Step KO - 8 (Pre-K) (K-5) (6-8)

Signs of Suicide Middle & High School

Restorative Practices K2-12


https://www.secondstep.org/alignment-charts
https://assets.ctfassets.net/98bcvzcrxclo/5zJukif6fKgucCqSmmaEwu/3cb75ab980f0c40bec942c50229eb502/EL_Scope_and_Sequence_SS.pdf
https://assets.ctfassets.net/98bcvzcrxclo/1YOB00MJZSui8G6AyAwIGm/abca49c2a67a326193d2ecbf762b1dcf/k-5-scope-sequence-ss-short.pdf
https://assets.ctfassets.net/98bcvzcrxclo/2S8vdbCWWsquyIKog8QEYi/955f9abb35995bc9768b599c2ab23052/ms-scope-sequence-ss.pdf

PBIS @ Tier1

Core valqes + n e EXPECTATIONS DEFINED
Matrix

Lesson plans 1o Mhn e EXPECTATIONS TAUGHT

core volues
Sehool wide process
for reinforcing positive B * REINFORCEMENT SYSTEM

benavior

Sthool wide: process n e CONSEQUENCE SYSTEM
for responding 1o
challenging belnavior «
Using dofo B e DATA SYSTEM



%

HARED
SPACES

CAFETERIA| LIBRARY

(4

INCLUTIVITY | RESPECT

RIGOR

Clean Up Return Books
Da
Show Courtesy Work Together

Ask Questions

Arrive on Time

¢

Eat Well

Use Resources




Second Step Video



http://www.youtube.com/watch?v=KSs261gi9lQ
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PBIS @ Tier1

core, values n e EXPECTATIONS DEFINED
+ Mafrix

Lesson” plaihs 1o S ——
G n o EXPECTATlONS TAUGHT

ro?f%?gfor
e REINFORCEMENT SYSTEM
ofﬁ%ﬁ%’e |or
r65p0ﬂd|m n e CONSEQUENCE SYSTEM

challenging

belnavior «+ Using n e DATA SYSTEM
doto —



Why teach behavior?

MAKE THE RIGH'T THING EASY
AND THE WKONG THING HAKD.






[ CASH Student Behawor Procedural Flowchart

Plea

Hanq,llgglemag[gssroom

"Instructional Practices"
embedded in all classroom &
other school settings as
appropriate
Review expectation & redirect to
classroom activity (warning)

Resolved Not Resolved

Utilize Classroom Strategies
-Praise behavior of engaged students
-Provide break
-Parent contact/outreach
-De-escalation strategies
-Enlist teacher support (e.g., time in
another classroom)

-Set time for conference outside of
class
1st Offense: Warning, 2nd Offense:

Confernce an-Poygs¢ Ragive

Resolved (after multiple
strategies and/or 3-5
minor offences

Behaviors
Managed in
Classroom
(Minor)

Inappropriate
verbal
language
Defiance /
Disrespect
Property
misuse
Disruption
Technology
violation

TIULIJ IIVUUIICY

managed
out of
cIassroomM

Follow procedure for Out
of Classroom Referral

Be

(Major)

Threatening
language
Insubordinate
actions
Fighting or
physical
aggression
Harassment or
bullying
behavior
Vandalism
Forgery, theft
or cheating
Gang
affiliation
display

e ﬁﬁfi

Classroom

out of Classroom

-Main Office contacted when
student needs to leave classroom
-Teacher completes “Out of
Classroom Referral” (OCR) by
end of the school day

Determine Response
(match to severity of incident)

-Student Conference
- Mediation
-Parent / Family Contact
-Loss of privileges
-Referral to Student Support
Team

-Detention
-Susnensian

Document Response
in Aspen (Collotta) and
teacher follow up
(Collotta)


https://docs.google.com/document/d/1dAIfbsN9uQuBxzEi5OXj25IVS1YUc1kFS2MSZPdCQVI/edit
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Measurement § MTSS

How do we measure student
skills & student needs?

How do we know if what we're
doing is working?

How do we know which
students need more help?



Universal Sereening

|dentify students who are at-risk for poor learning and/or behavioral
oufcomes

The focus is on all students, not just those who teachers believe are aft risk.
Expert recommendations indicate that at a minimum, screening should be
conducted more than once a year

Helps to establish baseline and local norms, alongside program effectiveness
Using screening data for all students, not just those who have demonstrated
learning difficulties, allows identification of students who might be at risk for
poor learning outcomes in the future.

National Center on RTI



Universal Screening: BIMAS 2.0

Universal Screener

Progress Monitoring

Looks at both strengths & needs
Not Diagnostic

Norm Referenced

Based on Observable Behaviors
Multi-Rater

Students (self) | Parents | Teachers | Clinicians | Etc.



Universal Sereening for CBHM

Twice a year (Late Fall/ Late Spring), tfeachers
complete a brief (34 item) rating scale for each
student.

Sample Item:

In the last week, how often did this student appear
comfortable when relating to others?

never / rarely / sometimes / often / very often




BEHAVIOR INTERVENTION MONITORING
ASSESSMENT SYSTEM (BIMAS)

Anger management, bullying

- Conduct behaviors, substance abuse
LW
T Anxiety, depression
S g Negative Affect
83
— . " Attention, focus, organization,
CognItIVE/Attentlon p|anning’ memory
e . Friendship maintenance,
E £ Social communication
W
g = 3 o Academic performance, attendance,
T8 Academic Functioning ability to follow directions

ADDITIONAL INFORMATION: http://www.edumetrisis.com/products/282-bimas-2



The “Are” of Universal Sereening

Complete
Raters ratings FALL data SPRING

ratings Review
SPRING
data

|dentify

Raters

r .
Communication






Grow the Green!

e Confinuous Improvement
e Developed by schools

o Grade Level Teams
o Tier 1 Team

o mellow the

yellow

e Goals: + sfop the
o Assessment Literacy & inquiry spread
cycle

o Avoid using data as a hammer
o Help educators/teams reach
consensus & action



How BIG of an Impact is that?

Dr. John Hattie uses this
visual to talk about “effect
size” or the size of the
impact on student
outcomes.

Results of the longitudinal
analysis described reveal

“large” effect sizes across
all BIMAS scales.

The largest effect sizes
were observed for the
Negative Affect scale.

-0.15
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Adaptive Leadership Culturally Relevant EBP

Adapting EBP For Specific | SEL for High School build-out & data
Populations collection

Advocate for additional
positions Hub Schools

Relationships First - Adult . |
SEL Data Based Decision Making



"Every child deserves a
champion: an adult who will

never give up on them, who
understands the power of _
connection and insists
they become the best
they can possibly be."

- Rita Pierson, Educator



https://www.ted.com/talks/rita_pierson_every_kid_needs_a_champion

Relationships First

Many of the problematic
issues that arise in school
settings are addressed
first and best through the

we make with
our students.

The

can’t be a healthy one

if there is not a positive
. It all goes

to school climate.



"HOSS IF YOU CANT DO

IT WITH FEELING - DON'T.”
~ Patsy Cline
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