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»To discuss stakeholder voice and choice in the development and 
implementation of MTSS

»To apply youth-adult partnerships in MTSS and family partnerships 
in MTSS using Hart’s Ladder of Student Involvement

»To identify policy considerations and implications and begin to 
develop policy recommendations for youth and family partnerships 
in MTSS

Why Are We Here? 

Presenter
Presentation Notes
Ok-Your students and families are ready to lead school climate and wellness improvement.  What does that mean for you and your role? Together, we will explore your capacity as a youth- and family-ally in developing effective leadership and positive school climate and wellness in your school community, unpacking how and why stakeholder voice is essential to building healthy school climates and cultures
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» What kind of ally are you?

» What kind of ally do you want to be?

» Why do you want to be an ally?

Partner/Group Share

Presenter
Presentation Notes
Think of a word/phrase or an image for each of these…

Large group discussion (if time allows): 
-2-3 people share image and why they chose it
-What are some of the themes you noticed in your conversation and seeing other people’s images?
-What aspects of leadership did others share that you hadn’t thought about?
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»How might we create systems and services that 
engage families and young people to improve their 
experience of school climate and wellness?

Our Essential Question

Presenter
Presentation Notes
Our essential question: How might we create school systems and services that engage young people to improve their experience of school climate and wellness?
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Outcomes of MTSS/ISF

Tier 3

Tier 2

Tier 1

Presenter
Presentation Notes
Behavior, mental health, School Climate, Ed Achievement
Traditional view:  That these things are outcomes


Research indicating positive school climate as outcome of PBIS:
Bradshaw, C. P., Koth, C. W., Thornton, L. A. & Leaf, P. J. (2009). Altering school climate through School-Wide 
Positive Behavioral Interventions and Supports: Findings from a group randomized effectiveness trial. 
Prevention Science, 10, 100-114. 
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We Argue…

Tier 3

Tier 2

Tier 1

Presenter
Presentation Notes
However, we argue that student voice and school climate be drivers of the development and implementation of such systems and supports.

‘For example, In the context of the Interconnected System Framework, five implementation 
drivers are summarized in a table in the Monograph: (a) 
professional development, (b) coaching, (c) evaluation, 
(d) leadership, and (e) practice expertise

we argue that leadership include student leadership and that school climate also be a driver
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Cultural Inflection Point

http://www.digitalclaritygroup.com/andy-grove/

Student and Family 
Engagement

Presenter
Presentation Notes
In the last twenty years, multi-tiered systems of support (MTSS) have emerged as a framework to proactively establish a positive school culture and implement interventions and supports for all students to achieve social, emotional, behavioral and academic success. Notably, however, youth (students) and families have not been involved as equal partners in the development and proliferation of multi-tiered systems of supports and student services efforts.  
 
We are now at a cultural inflection point that recognizes the power of service recipients (students and families) – a shift from being passive receptacles of care to empowered partners in their own wellness and achievement.  The implementation of PBIS is experiencing similar shifts – from a focus on harnessing students’ behavior to reflect adult expectations in order to drive achievement, to viewing students’ behaviors as a reflection of unmet needs, and in turn, creating systemic responses to address those needs. However, we have yet to fully engage youth and families as partners in this shift as equal. 
 
What might it look like to partner with young people and families? What would it be like to co-construct what interventions constitute each tier? What would it be like to co-determine “expected” behaviors or wellbeing; or co-define what “positive” behaviors and wellness look like? 
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What is Stakeholder Voice?
Many Names, Many Forms…

Student/Youth/Family leadership
Student/Youth/Family participation
Student/Youth/Family [civic] engagement
Student/Youth/Family decision-making
Student/Youth/Family empowerment
Many others
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Ladder of Student Involvement

Presenter
Presentation Notes
1. The Ladder is not designed to be applied to a whole school at once; instead, use it to assess individual activities. 
Simply calling something “meaningful” doesn’t make it so. 

2. There is an active debate among young people, educators, and others about the placement of rungs 7 and 8. Which is more meaningful? Meaningful student involvement should build community in schools while empowering students, which makes activities that students initiate and share decisions with adults most important. 

3.The rungs are not a process that happens in order. Activities can go from the second rung directly to the sixth; sometimes, they’ll be on two rungs at different ends of the Ladder at once, depending on who is looking. 

8) Student-Adult Partnerships. Students initiate action and share decision-making with adults. Meaningful student involvement is integrated into school improvement at every level. Students are authorizing with the authority to create change, and incorporated throughout school improvement activities. 
7) Student-Initiated, Student-Led. Meaningful student involvement is propelled by students and creates opportunities for students to initiate and direct projects, classes, or activities. Adults are involved only in supportive roles. 
6) Adults Initiate Action and Share Decisions with Students. Students are involved in designing projects, classes, or activities that are initiated by adults. Many activities, including decision-making, teaching, and evaluation, are shared with students. 
5) Students Consulted by Adults. Students give advice on projects, classes, or activities designed and run by adults. The students are informed about how their input will be used and the outcomes of the decisions made by adults. 
4) Students Assigned to be Involved. Student involvement is assigned by teachers, who assign specific roles, determine how, and teach students why they are being involved. 
3) Tokenism – Students appear to be given a voice, but in fact have little or no choice about what they do or how they participate. 
2) Decoration – Students are used to help or bolster a cause in a relatively indirect way; adults do not pretend that the cause is inspired by students. Causes are determined by adults, and adults make all decisions. 
decisions. 
1) Manipulation – Adults use students to support causes by pretending that those causes are inspired by students. 
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• What is at the center of it all?
• A sense of agency for students and families

Why Student & Family Voice?

Presenter
Presentation Notes

Tips from YELL Research Findings: 

Define youth leadership broadly: Think about your own assumptions of what leadership looks like and introduce youth to a variety of leadership styles and models – real or historical. 

Create opportunities for involvement for and with youth that reflect diverse forms of leadership and action. 

Remember that you– as an adult ally – are modeling leadership for the youth with whom you work. 

Reflect constantly on being strategic in the lessons you want to model as well as remaining authentic and open to learning about leadership from them. 

(YELL 2007, p.xv)
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What Makes an Ally…an Ally?

Presenter
Presentation Notes
What do students need and want? How do students want you to show up? It’s not about the ally, it’s about what the student wants from you

Being an adult ally is very crucial to youth and children. The word “ally” means different things for different people. The most common response in a survey that I recently collected from children and teens ages 13-21, showed that respondents felt an adult ally was someone who was supportive.

These results demonstrated the important role adult allies play in the lives of youth and fellow young adults.  The responses of the children and teens were nothing but positive, regarding how an adult can affect their lives. How adults showed support, provided a person simply to talk and respect them.
To be the best adult ally, you need to be aware of some challenges in dealing with youth and young adults. In our society youth are traditionally viewed as irresponsible and uncaring. For instance, adultism is a set of behaviors and attitudes based on the assumption that adults are better than young people. Comments that imply that youth are too young and too inexperienced to be given any responsibility in making their own decisions or that devalue youths opinions are examples of adultism. Where youth feel adultism it creates a barrier in their relationship with adults.
Youth and young adults have a positive experience working with adults when they partner together and become more comfortable interacting with them.
How do you picture yourself working alongside the youth in your community?

(Youth Advocacy Task Force)
https://youthadvocacytaskforcevt.wordpress.com/2014/01/16/are-you-an-adult-ally-do-you-want-to-be-an-adult-ally/





11

And, It’s Messy.

Presenter
Presentation Notes
From YLI – 
While the process of adults learning how to be real allies to youth is not simple, and the work of youth leading their own projects and programs is often fragmented and challenging, there are many common lessons to learn from adults who are veterans of this work.
http://www.rogersparkywat.org/wp-content/uploads/2010/09/Stayingpower.pdf
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Opportunities & Experiences
Imagine you are a young person at your school or a family member. 
• Cite examples of opportunities & experiences for: 

• Stakeholder voice (involvement, leadership, etc.) – may want to think about 
the steps of the ladder

• School climate (positive), mental health, and/or wellness
• Does your school reach all students/families, some students/families, or 

few students/families in its school climate, mental health, wellness, & 
stakeholder voice efforts?

• Are your schools efforts mostly passive or active in the way of 
student/family participation/voice and school climate?

Presenter
Presentation Notes
Imagine you are a young person at your school or a family member. 
Cite examples of opportunities & experiences for : 
Stakeholder voice (involvement, leadership, etc.) – may want to think about the steps of the ladder
School climate (positive), mental health, and/or wellness

Does your school reach all students/families, some students/families, or few students/families in its school climate, mental health, wellness, & stakeholder voice efforts?

Are your schools efforts mostly passive or active in the way of student/family participation/voice and school climate?




13 Weist, M., Garbacz A., & Minch D. (2018, February 9). Developing the Family-School-
Community Alliance (FSCA). Presented at the CEC 2018 Convention and Expo, Tampa, FL.
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District and school 
investment in family 
engagement to support 
childrenState and federal emphasis on 

family engagement to support 
children Well-defined role for 

working with parents in the 
district and school

Effective communication 
mechanisms

School and home systems 
to support student 
academics and behavior

Family engagement in school 
academic and behavior systems

Home-school 
connections

Engaged parent-child  and teacher-
child interactions

Family and school staff use of 
proactive strategies

Coordination across home and 
school systems

Family use of empirically-validated 
behavior and academic practices

School staff use of empirically-
validated academic and behavior 
systems and practices 

Reduction in 
problem 
behavior 

Improved social 
and adaptive 
skills

Improved 
academic 
performance

Reduction in 
school dropout

Improved school 
attendance

Child self-regulation

Children’s peer 
relationships

Data systems to proactively 
screen and monitor student 
academics and behavior, 
and family engagement

Support and assistance to parents for 
implementing practices

School atmosphere to 
support family engagement

Collaborative interactions among 
families and school staff

Parent-teacher 
relationships

Teacher and parent 
beliefs and expectations

Parent-child 
relationship

Teacher-child 
relationship

Student 
engagement

Family 
engagement

Teacher 
engagement

Conditions Context Variables Core Variables Mechanisms Outcomes

Teacher/staff interactions 
with parents

Parent and teacher 
efficacy

Conceptual Model of Family Engagement Conditions, Variables, 
Mechanisms, & Outcomes: Garbacz, Herman, Thompson, & Reinke (2017)

Weist, M., Garbacz A., & Minch D. (2018, February 9). Developing the Family-School-
Community Alliance (FSCA). Presented at the CEC 2018 Convention and Expo, Tampa, FL.
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»Family Engagement (FE) improves student connectedness to school; 
MTSS efforts; teacher effectiveness; student social, emotional, 
behavioral, and academic functioning; and contributes to student 
graduation and subsequent success
»There are significant individual and societal costs for students not 
doing well in school; hence, there are significant individual and societal 
costs for not focusing on FE in schools  
»GIVEN THESE FACTS, WHY DO EFFORTS TO PROMOTE FE IN 
SCHOOLS REMAIN SO LIMITED? 

Logic Model - Challenge

Weist, M., Garbacz A., & Minch D. (2018, February 9). Developing the Family-School-
Community Alliance (FSCA). Presented at the CEC 2018 Convention and Expo, Tampa, FL.
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»Active workgroup of the PBIS Technical Assistance Center supported by the 
Office of Special Education Programs

»Building from the e-book, initial meeting in September, 2017 at the University of 
Wisconsin–Madison (UWM with support and leadership from Andy Garbacz and 
the Wisconsin Center for Education Research)

»Co-chairs – Andy Garbacz and Devon Minch, with Steering Team and Family-
School-Community Advisory Board

»Developing plans for logo, website, meetings, information sharing etc., with 
second meeting likely at UWM again in September, 2018

Family-School-Community Alliance (FSCA)

Weist, M., Garbacz A., & Minch D. (2018, February 9). Developing the Family-School-
Community Alliance (FSCA). Presented at the CEC 2018 Convention and Expo, Tampa, FL.



Questions?
Thank you!!
Jenny Betz
jbetz@wested.org
Christina Pate
cpate@wested.org
Mark  Weist
WEIST@mailbox.sc.edu

mailto:jbetz@wested.org
mailto:cpate@wested.org
mailto:WEIST@mailbox.sc.edu
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