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Understand mechanisms through which the Chicago
Public Schools’ infegrates SEL into a multi-tiered system
of supports in all schools throughout the district

Workshop Objectives

Understand the role of Network SEL Specialist in
disseminating and supporting evidence-based, SEL
strategies within a local network of schools

Learn strategies for measuring quality and impact of SEL
programming using a variety of metrics at the district,
network, and school levels.
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U Chicago
t Public
venock Student Demographics
Student Enrollment: 396,683 Student Racial Makeup
Preschool: 22,87 African American: 39.3%
Kindergarten: 28,978 Asian: 3.6%
Elementary (1-8): 232,825 Asian/Pacific Islander (retired): 0.01%
Secondary (9-12): 112,007 Hawaiian/Pacific Islander: 0.2%
Additional student information Hispanic: 45.6%
Economically Disadvantaged Multi-Racial: 1.1%

Students: 86.02%
. ° Native American/Alaskan: 0.3%

English Language Learners (ELL):
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District’s Vision, Infrastructure,
Policies for SEL




chicago  VWhere does SEL fitin CPS

[Sroas  Vision?

OUR VISION

Every Chicago Public Schools student in every neighborhood
will be engaged in a rigorous, well-rounded instructional program
and will graduate prepared for success in college, career and life.

CORE BELIEFS CORE VALUES
« ALL of our children are capable of success. « We hold high expectations for every student.
+ Every child must have equitable access to a - « We expect excellence in the adults who serve

high-quality education. our students and hold them accountable.
« Our children’s academic achievement and + We base every decision on what is best
well-being come first. for our students.




Chicago Pillar One: High Standards,

Schools  Rigorous Curriculum and Powerful
nsfruction
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Social and
Emotional
Learning
Standards

Wy

Common
Core State
Standards

Framework
for Teaching



S’ MTSS: Multi-System of Tiered
Schools Supports

}

Teachers/Educators Provide: A
Tier 3: deep & intense supports

based on individual and small —

group needs (few)

Tier 2: Additional, targeted
academic and behavioral supports
where needed (some)

Tier 1: Universal instruction in the -

core curriculum flexibly oriented for
all students
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fChicogo Office of College and
MRS, Career Success

Our Mission
The Office of College and Career Success (OCCS)
works with schools, networks and communities to
ensure that every student at every grade level is
provided individualized supports and opportunities
to keep them engaged, on-track and accelerating
toward success in college, career and life.

Our Ethos: “We are the voice of the whole child.”
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Social and Emotional Learning (OSEL)

Student Support and Engagement

School Counseling and Postsecondary Advising
Magnet, Gifted and IB Programs

STEM Initiatives

Early College and Career Education

Other Departments with whom OSEL collaborates closely:
Office of Student Health and Wellness
Office of Safety and Security
Office of Diverse Learners and Student Supports
Early Childhood Education
Family and Community Engagement
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Mission: To support networks and schools to ensure that a
multi-tiered systems of support (MTSS) facilitate student
social and emotional growth necessary for college, career,
and life success.
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fcmo - Multi-Tiered System of Support for
13) I Social & Emotional Learning

TE POSITIVE LEARNING CLIMATE

ith positive relationships, clear expectations, and collective
ALL STUDENTS blish appropriate behaviors as the norm. Respectful, learning-
ory classroom environments with well-managed procedures and

(Examples: PBIS or : ‘. S
behaviors maximize learning time

Foundations,

Second Step, H SOCIAL AND EMOTIONAL SKILLS

Restorative ng with integrated instructional practices that promote social and
Conversations, opment, teach students how to form positive relationships, make
Talking Circles) s, and set goals. These are critical skills for college and career success.

SOME TARGETED SUPPORTS
(Ex: Peer For at-risk students, classroom-based responses can help de-escalate behavior problems, clinical
Jury, Check group interventions address anger, trauma, and violence; and restorative practices provide
IC’;/ tC)heck students with strategies to resolve conflicts

u

INDIVIDUALIZED INTERVENTIONS

tudents with the highest levels of need, highly-targeted and individualized
havior strategies provide more intensive intervention and monitoring.
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SEL Director

Classroom I | I Behavioral Health
teams

Management \

Tier 1 SE 1 Tier 2/3 SEL
Manager ey Manager

Small group
interventions

Student
Adjudication

School Climate

Teen Pregnancy
Prevention

Restordtive
Practi_'c‘e

SEL skills
instruction

0S4 SEL

Network 1 SEL Network 2 SEL Network 3 SEL Network 4 SEL Network 5 SEL Network 6 SEL Network 7 SEL Network 8 SEL Network 9 SEL Network 10 SEL Network 11 SEL Network 12 SEL Network 13 SEL
Specialist

Specialist Specialist Specialist Specialist Specialist Specialist Specialist Specialist Specialist Specialist Specialist Specialist Specialist

*Each network specialist serves 30-50 schools, Prek-12
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Going to Scale with SEL




Chicago
A’ PUbIiC

et What the Research Says...

School districts are particularly influential in determining
the success and sustainability of SEL efforts
(Mart, Greenberg, Kriete, Schaps, § Weissberg, 2011)

Embed SEL in the district’s policies and plans, and allocate

resources accordingly
(Honig, Copeland, Rainey, Lorton & Newton, 2010; Rorrer et al., 2008).

Although all stakeholders will take on some responsibility
for students’ social, emotional, and academic growth,
few individuals should assume formal responsibility for

advancing SEL in the district
(Chrispeels & Gonzalez, 2006; Louis et al., 2010)
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Alternatives to

DOE AND DOJ \
SCHOOL

Revisions in sSuspension
Student Code P .
DISCIPLINE of Conduct Restorative
GUIDANCE Practices
. , IL State SEL SEL & Academic
Melr%tghlllcel;?t?ls,bxct SIENCEES, integration
Policies and Behavioral

of 2003 Procedures Health Teams




ILLINOIS STATE

BOARD OF EDUCATION
SEL STANDARDS

The lllinois Children’s Mental Health Act of 2003 (the “Act”) requires that the Board:

1. Implement evidence-based age and culturally appropriate classroom instruction
and school-wide strategies that teach social and emotional skills, promote
optimal mental health and prevent risk behaviors for all students

2. Establish protocols to screen, assess and provide early intervention for students
who have significant risk factors for social, emotional or mental health problems
that impact learning.

3. Establish partnerships with diverse community agencies and organizations to
assure a coordinated approach to addressing children’s mental health and
social and emotional development

4. Build and strengthen referral and follow-up mechanisms for providing effective
clinical services for children with social, emotional and mental health issues that
impact learning through school-based intervention and school and community
linked services and supports



Aﬁ%ggo Office of Social and
shoos Emotional Learning: Funding

Total Budget = $11.8M

e Local (CPS budget) =$7.2M
e Restricted Grants = $4.6M

e Central Office = $10M
e Network-Based =$1.8M



ﬁfé’%ﬁg‘ém OSEL Obijectives

1. Drive schools towards a decreased use of suspensions and
expulsions and an increased use of restorative and corrective
responses

2. Develop and support for the implementation the social,
emotional, and behavioral aspects of the MTSS process.

3. Create safe, supportive learning environments in all schools, as
defined in the CPS School Climate Standards.

4. Expand use of effective strategies for universal instruction of
social and emotional skills.

5. Expand and deepen implementation of effective evidence-
based Tier Il/1ll interventions for students.



ﬁf Chiceso OSEL 2014-15
ook Key Performance Indicators

SYSTEMS AND STRUCTURES

% of schools apply MTSS problem-solving process to
develop SEL systems and practices

% of schools with functional behavioral health feams

% of schools develop and implement action plans using the
school climate self-assessment

% of schools implementing an evidence-based strategy for
SEL instruction

% of schools include Culture/Climate goal on Continuous
School Work Plan (CIWP)

% MVMS with Supportive Environment rated as strong or

.very strong
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AN schoss OSEL 2014-15
Key Performance Indicators
DISCIPLINE AND BEHAVIORAL HEALTH SUPPORTS
# Schools implementing Tier 2 behavior strategies
% of students documented as receiving behavioral
infervention
# Serious misconducts
# Out of School Suspensions
# Expulsion Referrals
Total # of Expulsions
% of Group 3 misconducts routed to OSS
% of Misconducts using restorative practices
# Schools with 1+ staff trained in restorative practices

I -




At subicd®  Office of Social & Emotional Learning —

>chools  Key Performance Indicator (KPI) Highlights

1 Year 2 Year
KPI 2012-2013 2013-2014 2014-2015 Change Change

Out of School Suspensions 69526 49680 24297 -51.1% -65.1%

Police Notifications 5189 4341 4196 -3.3% -19.1%

Request for Expulsion Hearing 1340 1400 791 -43.5% -41.0%
Students Expelled (District

Managed Schools) 184 111 80 -27.9%  -56.5%
Students Expelled (Charter

Managed Schools) 306 331 307 -7.3% 0.3%

Behavioral Health Teams 15 34 64 113% 327%

Schools rated strong or very
strong in Supportive Environment
on My Voice, My School Survey N/A 29.2% 32.6% 3.4% N/A
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A?fé’gﬁ!;%m CPS Suspensions SY2015

Overall, the number of out-of-school suspensions have dropped more than 60% across

the district, compared to this time last school year.

wWeighted OSS per 100
45.00 B'f MNebtwork

25.00
20.00 m m

15.00

22.53
10.00 19,95 1868 15.36
15.18 1640

1343 14.22
13.42

5.00 .
=78 B.26 (7.32! £.07) 7.74 7.32

S-21 340 .72 4.83
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201%-2014 2014-2015




Chicago Increase in instructive, corrective,
A’f@é’:%s and restorative responses

Instructive, corrective, and restorative actions are now the most frequently reported
response to behavior incidents, and the use of these practices have increased in many

networks.
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Chicago

Data “Hotspot”: Racial
f3) IS0 Disproportionality

While the overall number of unique students suspended has declined for all racial

groups, African American students are far more likely than their peers to have received
at least one suspension this school year.
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Egﬁl;%.s Average Number of Students per School

Receiving Tier 2 or Tier 3 Interventions by
SY and BHT Status
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fChic_ogo OSEL Summary of Accomplishments
,{t Fublic .~ SY14 and SY15: Systems and
Structures

 Revised the Student Code of Conduct to move district

towards a supportive discipline model

« Drafted first School Climate Standards

« Created a Supportive Schools Certification

« Significantly expanded professional development offerings

« Expanded Restorative Practices Coaches to 103 schools

« Embedded alternative to expulsion interventions at 40 schools
across 8 networks

« Awarded SEL grants to 171 schools ranging $3000-$10,000

« Created role of Network SEL specialist
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Network SEL Specialist:
Role, Strategies, and Case Study
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Network Four —
Logan-Lincoln Park

Orland Park

s




Network 4 Student Race

Chicago :
Public Derﬂn?eggaanphlcs African-
Schools Indian,0% Asian, R#nerican,10%
White, Non-
Hispanic,26% Hawaiian or

Pacific
Network 4 Islander,0%

Race Students N/A

Lai -
1 '

Hispanic,5

Hawaiian or Pacific Islander

5%
Hispanic
Muli
| White Now-Hispanie 7467 OAmerican Indian
e
DAfrican-American
OHawaiian or Pacific Islander
OHispanic
OMulti
ON/A

OWhite, Non-Hispanic




A?fgéhh‘g’fl%io SEL Network Specidalists Core
Objectives

 Ensure all schools have MTSS in place

* Conduct School Climate assessment and do action planning with schools.
* Identify priority schools for more intensive support

» |dentify model practices for replication

* Lead/Coordinate SEL PD and network PLCs

« Support integration of SEL into the network

* Monitor attendance and behavior and related data

« Support the growth of SEL and attendance best practices across the District



A’f sbie® How do we achieve these

Schools

objectives?

Maintaining a systems and structures focus

MTSS strategies and problem solving process
School climate cohort

Behavioral health feams

Building network professional learning communities
(deans, counselors, restorative practices)

Capacity building/training in best practices
Ensuring fidelity of implementation of SEL curricula
and supports

Linkages to community resources



Chicago

shoos  SEL Network 4 Specialist’s Role
Development

af

Fall2014 Spring 2015
o Visit Schools > Convene two Professional
> Relationship Building Learning Communities:
> Gain institutional o Partner with Network Staff
knowledge to train and coach on
o |dentify champions MT_SS _
> Attend CPS PD > Build Champions
> Coordinate PD, > Provide PD
disseminatfe best practice  © Facilitating cross-school
> Strategic planning with collaboration
leaders
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95% schools will complete school climate self assessment

4 schools with behavioral health teams (previous year 1)

# behavioral incidents being assigned to RP
# overall OSS/# OSS involving AA students

# schools using restorative practices (RP)

# of N4 Schools Reporting Using Restorative Practices

Year: 2011-12 2012-13 2013-14 2014-15
# of Schools Reporting

Using Restorative 5 13 14 28

Practices




% of Responses to Infractions Assigned to

20.0%
18.0%
16.0%
14.0%
12.0%
10.0%
8.0%
6.0%
4.0%
2.0%
0.0%

Restorative Practices
Network 4
2012-2015

2012-2013

2013-2014

2014-2015
*Network 4 «CPS Overall

Restorative
Practices are:

Adult-led Mediation
Community
Service/Meaningful
Work

Peer Jury / Council
(Peer Conference)
Peer Mediation
Restorative / Peace
Circle

Restorative
Conversations
Restorative Group
Conferencing

2012-2013 2013-2014 2014-2015
Network 4 | CPS Overall | Network 4 | CPS Overall | Network 4 | CPS Overall
# of Responses to

Incidents Assigned to 53 4,785 369 7,089 704 19,409
Restorative Practices

Total# ofResponses | ¢ 1) | 197384 | 4006 | 118344 | 3783 | 128162

to Incidents
% Responses to

Incidents Assigned to 3.8% 7.5% 6.0% 18.6% 15.1%
Restorative Practices




# of Out-of-School Suspensions

N4 Elementary Schools
"13-'14 & "14-'15

700

600

500 50% Reduction

400
300
200

100

1.49 oss

per 100
students

2013-14 2014-15

- Data as of 5/31/15

I Total # of Suspensions .




# of In-School Suspensions
N4 Elementary Schools
"13-14 & '14-'15

a00

450

400 32% Reduction

350 ISS

300

250
200

130
100

all

2013-14 2014-15

Dataasof 5/31/15

I WTofal # of 1SS I



Chicago 14-15 Network 4 Out-of-School  asian
Public 0.1%

Schools Suspensions by Race

Network 4 Student Race Demographics American Indian
Amuli:l:’;ndian Multi N/A 0.3%
N — 0.7% 0.0% ‘
170 White, Non

Hispanic
6.7%
Hispanic
60.7%
Network 4

- - Pacific Islander
American Indian 2 0.0%

Asian 1
African American 240

Hawaiian or Pacific Islander 0 = American Indian = Asian
Hispanic 463 . ) N .
Multi 5 African American Hawaiian or Pacific Islander
N/A 0 B Hispanic m Multi
White, Non-Hispanic 51 . . .
GRAND TOTAL 767 HN/A B White, Non-Hispanic
CPS District Grand Total of Suspensions:

24,436
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How do we know how, when and with
which schools to “scale up”?

Data-Based Decision Making




chicage  SChool Quality Rating Report
Spgﬁggls (SQRP)

Elementary Schools High Schools

Metric Weight Metric Weight
Student Growth on NWEA MAP 25% Student Growth on EPAS 20%
Student Attendance 20% Growth of Priority Groups on EPAS 10%
Growth of Priority Groups on NWEA MAP 10% Student Attainment on EPAS 10%

Student Attendance 10%
Percentage of Students Making National 10% °
Average Growth on NWEA Freshman On-Track Rate 10%
5Essentials Survey (My Voice, My School) 10% 4-Year Cohort Graduation Rate 10%
gtg)dent Attainment on NWEA MAP (Grades 10% Early College / Career Credentials 5%

1-Year Dropout Rate 5%
Student Attainment on NWEA MAP (Grade 2) 5%

College Enrollment 5%
ELL Language Development Growth on 5% College Persistence 5%
ACCESS

5Essentials Survey (My Voice, My School) 5%
Data Quality 5% Data Quality 50%

40

Office of Accountability




CHICAGO

Define the Problem s | CPS

What is the problem?
*Expected behavior or level of
performance
-Determine gap between
expectation and performance

Problem Analysis
Why is it occurring?

Evaluate *Develop Hypotheses
Did it work? | -Ancgy%re Supplemental
: ata
: greczrg?nsiiglonl’ror Validate Hypotheses
response to

Instruction and
Intervention

*Develop and Implement Plan




Chicago
Pudlic . CPS School Climate Standards Self-
Assessment

Defines effective Tier 1 MTSS
for SEL

Communication tool to create
shared definition of positive
school climate.

Formative assessment and
planning tool for schools.

NOT for evaluation or
accountability.




Implementation Rubric: Second Step

Grade:

Exemplary

Adminiatrator or Not all clossrcoms are using S5 | SS cumculum is tought 55 1= 1ough! weekly in every
counseior report cumicuum regulany, or weekly In every clossrcom ot | clossroom, ond schook-wice
feothers ore dependent on  reguicrly scheduled time. procices and routires
Courssion support for Anecdatal evidence reinforce longuoge ond
Irpiamentasion. Infoemaotion Indicates thot SS is hoving contert from he Currcuium.
cbout when idoy ond on Impact on shudent Sigrificant improvernents in
cpproamate time) teachars Cre | behavicr ond refationehipe. cimate ond decipiine-related
Impiementing s not Gole cornreiohe with
mmedotely gvolctie it DL —
Clossrcom During an cteervotion of 0 55 Dwring on observotion ofa During an cbeervation of 0SS
ovidonce losson, nstruchion seems SS lesson, Mot students cre | leason, shucents are highdy
unrehecrsed More than o few on 10k ond demonstrate in octivites. They
shucenrts ore not octively urCersionging of content. cemorsirote respectiul
porsicipotng Tre teocher oppecrs Ienguoge and octive Estening
comiorabie koding he This woulkd be o goad pioce
lesson ond using the S5 kit for ¢ Si%e visit for visitars from
(sorme cdcpiction of lessors | other schools.
et
Stoff report Some tecchers report O need Moat feochers ore soisfed Teothers ore enthusicstic
for mitial or cadcRtiond frainisg, withSSand donotexpressc | cbout SS ond the positive
o for moee oorminsirotive need for oddiondl raning Impoct it hos hod on ther
support in finding tme ong OF resources. CIOSErooms.
resources 10 teach SS. There i | Non-instructionod 1o anc Non-instructonal stat and
Intle o ro evidence that other ouxliary leachers ore ouxliory teochers ore familor
1o are inforrmed about SS formillar with curniculum with SS abjectives ane con
shills or how they can rerndoece objeciives. provide examples of how they
theen. relrnforce hem
Student report When asked cbout S5, When csed about S5, When asked about S5,
shuderts’ answers are shucents cre abde Yo reccl shugerts con recal
Manspecific or uncieor. oot topies they hove objectives and activites. s
learmed about, evident fram the way sfudents
interoct with you ond with
eqach other Ihot they are
prociang scokd ong
ernationg skl
What to look 1) 1s the feacher implementing it conalstently? (whot lesscn is whe on?)
for:

2 How in contant reinforced? <o they refer 1o previous lessons? Use reclife cppication?

3 Does teccher seem prepared how dependent ore &/he on The script during 1he lesson?)

&) Are students engogea?

S 18 there use of matericis (Are posters up in he dessroom™)

6) Ask @ student | whot ore you lecrning? Whot ccivities are you doing?

N AsSK the teacher. How does &/he ranforce siiils durng ofher lessors, of ofher imes? Doss sihe
need oddlional support, and If sg what Kind?

Fidelity
Monitorin
Rubrics
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Work Plan (CIW

Continuous Improvement

)

Continuous Improvement Cycle

fvolvate effectiveness to

drive occountobility &

inform future plons

*  Anvwwaslly evabsste isdernt
[ ™ pevicemarxce

¢ Mentily sreas for gty
Geep v, and comduct
Vrt terrm anadyun O
bong tevmm evabastson /
1esearch an reeded

* Aot futre Mirstegy
o opeiate (¢ g, W remne
wrwitrent o W)

V. Strategic
Analysis,
Research, &
Accountablility

Establish where you're
trying to go

¢ Whast imstroctional
OULCOMEes are most criticad
10 you?

What Instiatives or
PrORrams are snportant 1o
your school population ?
How does your budget
Align with your strategs

plan?
Who Is responsible for
implementation !

Monnorng ?
* What baseline data will
M. C . Perf i
. Course . HFerformance performance targets?
SONEN, Syies, Sayeny Correction Monitoring -
Current yeor ploms Know If you're on track

* As needed, refine / course
correct action plars and
Bradigets 10 tespond 10
roadibiocks, keasoms learmed,
(hangeg Symamrwy, el

* Regular roview of progress
toward Implementation
mlestones

¢ Regular review of
performance relative 1o
Lagets




cricage - Reflection:
o Intentional or lucky?

af

Why this works:
Leadership

Understanding of SEL & Academics
$3$%

Infrastructure

High performing tfeam
Existing infrastructure
Policy developments
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What strategies discussed today would help take
SEL to scale in your school or district?

How is your school or district bringing SEL efforts to
scale?

What are the challenges with going to scale?
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Questions?

Laura Hurwitz, LCSW

SEL Specialist, Network Four
Chicago Public Schools
LHurwitz1@cps.edu




